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Executive Summary 

The Department of Early Learning (DEL) and Thrive by Five Washington (Thrive) are 

leading the development of Seeds to Success, Washington State’s voluntary quality rating and 

improvement system for licensed childcare businesses. In 2010-2011, DEL and Thrive are 

conducting a second year of the Seeds to Success field test in five sites across Washington 

State: Clark, Kitsap, and Spokane counties, and White Center and East Yakima communities. A 

research team from the Childcare Quality and Early Learning (CQEL) Center at the University 

of Washington (UW), which includes local coders from each community, has been contracted to 

collect and analyze data from participating childcare businesses in the five communities. The 

overarching purposes of the field test in the second year are:  

 To determine baseline childcare quality across the five returning communities;  

 To examine the feasibility of implementing a full Seeds to Success rating across all 

categories;  

 To determine if coaching and professional development efforts increased Seed 

ratings in participating programs; 

 To make recommendations for implementing the Seeds model on a larger scale. 

 Compared to the 2009-2010 approach where participating providers in White Center and 

East Yakima were randomly assigned to a control or a treatment group, in 2010-2011 all 

participating providers will receive training and coaching, and improvements following these 

efforts will be examined by comparing pre and post scores. After the preliminary rating for each 

business has been assigned, members of the UW team will provide participating programs, 

educators, and coaches training on the different measures that are embedded within the Seeds to 

Success Quality Standards; specifically, the Environmental Rating Scales (ERS) and the 

Classroom Assessment Scoring Scale (CLASS). In late Spring 2011, follow-up data will be 
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collected to examine the impact of program services provided in the modified field test, 

including professional development opportunities and coaching aimed at improving the quality 

of early care and education by using the Seeds to Success Quality Standards as a guiding model. 

The baseline sample was comprised of 93 early learning and care providers from five 

Washington State communities mentioned above, including 50 Child Care Centers (CCC) and 

43 Family Child Care (FCC) providers. More specifically, there were a total of 20 providers in 

East Yakima (10 FCC and 10 CCC), 19 providers in White Center (9 FCC and 10 CCC), 20 

providers in Spokane (10 FCC and 10 CCC), 19 providers in Clark (9 FCC and 10 CCC), and 

15 providers in Kitsap (5 FCC and 10 CCC).  

Four types of measures informed the Seeds Quality Standard Ratings. The first two were 

established quantitative measures of classroom quality, namely the Environmental Rating 

Scales (ERS) and the Classroom Assessment Scoring Scale (CLASS). The second two 

measures, developed by DEL and Thrive, were self-report surveys that providers filled out with 

coach assistance, namely the Self-Assessment Questionnaire and Documentation Guide and the 

Professional Development and Training Survey. Data for each of these measures was collected 

between August 16 and November 10, 2010.  

This technical report details the Seeds Ratings, the CLASS scores, and the ERS scores 

for each community. Across all communities, the average Seeds rating was a 1.04, the average 

CLASS score across three domains was solidly in the mid range for quality, and the average 

ERS rating was a 3.99. Table 1 lists the descriptive statistics separately for CCC and FCC. It is 

important to note that 54% of the providers were not ready for the Seeds program and were 

considered to be at a provisional status.   
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Table 1  

 

Descriptive Statistics for Entire Sample on Key Measures of Quality 

 

  Child Care 

Centers 

 Family Child 

Care Providers 

Score  M SD  M SD 

Overall ERS  4.01 1.02  3.91 1.00 

Space and Furnishings  4.09 1.19  3.76 1.32 

Personal Care  2.75 1.00  2.67 1.04 

Listening and Talking  4.38 1.61  4.51 1.45 

Activities  3.52 1.18  3.25 1.04 

Interaction  4.72 1.67  5.19 1.52 

Program Structure  4.02 1.63  5.06 1.60 

Parents and Provider  4.84 1.23  5.12 1.13 

CLASS
a 

      

Emotional Support  5.12 0.82  5.82 0.45 

Classroom Organization  4.58 1.05  5.22 0.78 

Instructional Support  3.35 1.08  3.05 0.97 

Seeds Score  1.08 0.34  1.00 0.00 

Total Number  50   43  
a 
Infant classrooms are not included in the CLASS
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Introduction 

The Department of Early Learning (DEL) and Thrive by Five Washington (Thrive) are 

leading the development of Seeds to Success (Seeds), Washington State’s voluntary Quality 

Rating and Improvement System (QRIS) for licensed childcare businesses. In 2010-2011, DEL 

and Thrive are conducting the second year of the field test of Seeds to Success in five sites 

across Washington State: Clark, Kitsap, and Spokane counties, and White Center and East 

Yakima communities. All of these five sites participated to some degree
1
 during the 2009-2010 

Seeds modified field test, but the latter two communities participated in a rigorous experimental 

evaluation of the Seeds model lead by a research team at the Mathematica Policy Research.
2
 

 During 2010-2011, a research team from the Childcare Quality and Early Learning 

Center (CQEL) at the University of Washington (UW), which includes local coders from each 

community, was contracted to collect and analyze data from participating childcare businesses 

in the five communities and to assign Seeds Ratings based on this data. In contrast to the first 

year when only the Curriculum and Learning Environment and Professional Development and 

Training standard areas of the Seeds model were assessed, four standard areas were included in 

the 2010-2011 Seeds model: Curriculum and Learning Environment, Professional Development 

and Training, Family and Community Partnerships, and Leadership and Management practices.   

In 2009-2010 participating providers from East Yakima and White Center were 

randomly assigned to a control or a treatment group. Both groups were assessed. Those in the 

                                                        
1 The Washington State Department of Early Learning QRIS Annual Report provides more specific information 

about how each community was involved with Seeds during 2009-2010 http://www.del.wa.gov/publications/elac-

qris/docs/SeedsFY2010FinalReport.pdf 

 
2
 The Seeds to Success Modified Field Test: Findings from the Impact and Implementation Studies 

http://www.mathematica-mpr.com/publications/PDFs/EarlyChildhood/seeds_to_success_mft.pdf 

 The Seeds to Success Modified Field Test: Impact Evaluation Findings(Brief): 

http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS_impact_09-01-2010.pdf 

 The Seeds to Success Modified Field Test: Implementation Lessons (Brief) 

http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS_implementation_090110.pdf 

http://www.del.wa.gov/publications/elac-qris/docs/SeedsFY2010FinalReport.pdf
http://www.del.wa.gov/publications/elac-qris/docs/SeedsFY2010FinalReport.pdf
http://www.mathematica-mpr.com/publications/PDFs/EarlyChildhood/seeds_to_success_mft.pdf
http://www.mathematica-mpr.com/publications/PDFs/EarlyChildhood/seeds_to_success_mft.pdf
http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS_impact_09-01-2010.pdf
http://www.thrivebyfivewa.org/downloadables/Seeds%20Docs%2009_10/SEEDS_implementation_090110.pdf
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experimental group received eight hours of coaching, quality improvement grants and funds for 

professional development opportunities plus supports such as child care expenses, release time 

and books.  Those in the control group received only professional development supports, and 

did not receive the full intervention of coaching and quality improvement grants. Providers from 

the other three communities all received various interventions (e.g., business planning, early 

childhood mental health consultation, peer cohort coaching), which were administered more 

uniformly across all participants within each community.   

In contrast, during the 2010-2011 Seeds initiative providers from all five communities 

will receive the same training and coaching intervention and the impact of these efforts will be 

assessed by comparing pre and post scores. After the preliminary rating for each business has 

been assigned, educators and coaches involved with participating programs will receive training 

on the two different established measures that are embedded within the Seeds to Success 

Quality Standards: the Classroom Assessment Scoring Scale (CLASS) and the Environmental 

Rating Scales (ERS). In late Spring 2011, follow-up data will be collected to examine potential 

improvements in the program services provided for young children during the modified field 

test. The overarching purposes of the field test in the second year are:  

 To determine baseline childcare quality across the five returning communities;  

 To examine the feasibility of implementing a full Seeds to Success rating across all 

categories;  

 To determine if coaching and professional development efforts increase Seed ratings 

in participating programs; 

 To make recommendations for implementing the Seeds model on a larger scale. 

Evaluation of Seeds to Success 

 The CQEL Center at the UW collected and analyzed data from participating childcare 

businesses in the five communities in Fall 2010 order to establish baseline quality at the 
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beginning of the second year and to calculate Seeds Ratings. Four types of measures informed 

the Seeds Ratings. The first two were established quantitative measures of classroom quality, 

namely the Classroom Assessment Scoring System (CLASS, Pianta, La Paro, & Hamre, 2008) 

and the Environment Rating Scales (e.g., ERS, Harms, Clifford & Cryer, 2005).  The ERS is a 

measure of global classroom quality and considered all aspects of the environment including 

materials, safety, health, language interactions, discipline, and relationships.  The CLASS is a 

more focused measure of classroom quality, looking more specifically at the emotional and 

instructional tone of the classroom. The second two measures, developed by Thrive and DEL, 

were self-report surveys that providers filled out with coach assistance, namely the Self-

Assessment Questionnaire and Documentation Guide (SAQDG) and Professional Development 

and Training (PDTS) surveys. Baseline data for each of these measures was collected between 

August 16 and November 10, 2010.  The baseline sample was comprised of 93 early learning 

and care providers from five communities mentioned above, including 50 Child Care Centers 

(CCC) and 43 Family Child Care (FCC) providers. More specifically, there were a total of 20 

providers in East Yakima (10 FCC and 10 CCC), 19 providers in White Center (nine FCC and 

10 CCC), 20 providers in Spokane County (10 FCC and 10 CCC), 19 providers in Clark County 

(nine FCC and 10 CCC), and 15 providers in Kitsap County (five FCC and 10 CCC).   

 

Overview of the Seeds to Success Ratings and Model  

The Seeds ratings were based on the Seeds to Success Quality Standards and followed a 

tiered hierarchical structure. The overall score was comprised of four dimensions, or quality 

standard areas, which included a total of 22 indicators, of which each was comprised of 

individual items for each of five Seed levels. Seeds Ratings consisted of a number ranging from 

1 to 5 that represented quality across the four standard areas: Curriculum and Learning 
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Environment, Professional Development and Training, Family and Community Partnerships, 

and Leadership and Management Practices. A rating of 1 to 4 or 5 was assigned for each 

standard area and the lowest number across these standard areas yielded the resulting Seeds 

Rating. Each standard area was comprised of different indicators. There were seven indicators 

for Curriculum and Learning Environment, three for Professional Development and Training, 

three for Family and Community Partnerships, and six for Leadership and Management 

Practices. Each indicator, in turn, was comprised of different items. Only the Curriculum and 

Learning Environment standard area had an option of a rating of 5, which participants earned by 

meeting the requirements of the ratios indicator.  The standard areas, indicators, and items of the 

Seeds to Success model are detailed in Appendix A in the Seeds Quality Standards Coding 

Document.  

Raters used ERS and CLASS scores, the PDTS, and the SAQDG to complete a rating 

for each indicator. Information from CLASS and ERS scores for each provider informed items 

in the Curriculum and Learning Environment standard area. Information from the PDTS 

informed items under Professional Development and Training standard area. Information from 

the SAQDG informed items in Curriculum and Learning Environment, Professional 

Development and Training, Family and Community Partnerships, and Leadership and 

Management Practices standard areas. The Seeds to Success model utilizes a building blocks 

approach to ratings. In this approach, all of the standards in each level must be met for programs 

to move to the next level. For example, in order for an indicator to receive a score of a four 

Seed, all the items under levels one, two, three and four needed to be fulfilled.  A score for each 

standard area was given based on the lowest score for each indicator within that area (Appendix 

B provides an example of a completed Seeds Quality Standards Coding Document).   
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The underlying rationale for this hierarchically tiered structure is that the items 

comprising each indicator represent increasingly sophisticated aspects of quality care and 

learning environments. The Seeds model is designed to provide detailed descriptions of 

progressing quality within indicators and across the quality standard areas.  

 

Design of the Seeds Improvement and Implementation Evaluation 

 This report is a preliminary presentation of baseline data from the Seeds to Success 

Modified Field Test year Two.  It provides a descriptive picture of child care quality at baseline 

only.  Future reports will cover more in-depth and fine grained analyses.  

Evaluation Design  

A mixed methods quasi-experimental pre- and post-intervention design will be used to 

examine the implementation and of the Seeds program and potential improvements during the 

program in terms of the quality of early learning and care in WA State during the 2010-2011 

initiative. This design is quasi-experimental because there is no comparison group included in 

the 2010-2011 methodological approach. Therefore, the design is limited in that it will not allow 

for strong claims about the causal role of the Seeds intervention as other factors which may 

inadvertently improve quality across time will not be filtered out with the use of a control 

group. Because a control group and experimental design were used in 2009-2010 to support 

causal claims about the role of Seeds in quality improvement and because more standard areas 

were included for 2010-2011, a quasi-experimental design was selected because it allowed for 

the inclusion of a larger number of providers in the entire assessment and professional 

development process and a larger sample with which to try out all four standard areas. 

Therefore, the quasi-experimental approach better informs on questions about whether the 

Seeds Rating system was useful for providers and how it might be improved.  
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 As noted above, all the information required for the baseline Seeds Ratings was 

collected between August 16 and November 10, 2010.
3
 Between pre- and post-observations, 

child care providers will work with their coaches, using the Seeds ratings and information about 

specific assessments to improve the quality of their early learning environments. Beginning in 

April 2011, participating providers will be reassessed, so that their improvement during this 

time can be examined. In effect, each early learning environment will serve as its own control.  

A qualitative analysis will be used to explore common challenges, how providers make 

sense of the evaluation and coaching process, behavior change and to understand if and how a 

quality rating serves to catalyze improvements identified by providers, parents, coaches and 

administrators on a day-to-day basis.  The qualitative study is not described in this baseline 

report but will be included in the final technical report in summer 2011.  

 

Methods 

Data Collection. This section provides detailed information about the four different types of 

assessments that were used to inform the Seeds ratings. Each type of assessment is described in 

a separate section. The first type of assessment (CLASS) was not used during the 2009-2010 

Seeds field test but was included during 2010-2011 to provide a more holistic account of the 

quality of early learning and education environments in WA State. The second type of 

assessment(ERS) was used during the first year of the field test.  The third type of assessment 

(SAQDG; PDTS) was developed specifically for the 2010-2011 field test.   A description of 

how each assessment informed Seeds Ratings is provided in the Seeds Ratings section.  

Classroom Assessment Scoring System (CLASS). The CLASS is a theoretically-based 

and empirically-supported observation instrument designed to assess the quality of interactions 

                                                        
3 ERS scores for returning providers from 2009-2010 in East Yakima and White Center were collected in Spring 2010 and were 

used in our analyses.  
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between providers and children in the classroom (Pianta et al., 2008). The CLASS measures 

three broad domains of teacher-child interactions:  Emotional Support, Classroom Organization, 

and Instructional Support. For the Pre-K CLASS, the three domains were comprised of ten 

specific dimensions of teacher-child interactions:  Positive Climate, Negative Climate, Teacher 

Sensitivity, Regard for Student Perspectives, Behavior Management, Productivity, Instructional 

Learning Formats, Concept Development, Quality of Feedback, and Language Modeling. 

Definitions of each dimension are listed in Table 2.  For the Toddler CLASS, these three 

domains were comprised of eight specific dimensions of teacher-child interactions:  Positive 

Climate, Negative Climate, Teacher Sensitivity, Regard for Child Perspectives, Behavior 

Guidance, Facilitation of Learning and Development, Quality of Feedback, and Language 

Modeling (Pianta, La Paro & Hamre, in press). The specific dimensions for the combined 

CLASS used for family child care(FCC) facilities are listed below in the combined CLASS 

section. Each dimension is rated from 1-7, with a score of 1 or 2 indicating that the classroom is 

low on that dimension; 3,4 or 5 indicating that the classroom is in the mid-range; and 6 or 7 

indicating that the classroom is high on that dimension.  

Extensively trained assessors observed classrooms via videotape and used a detailed 

manual to assign scores to classrooms on each of the ten dimensions. Video observations 

typically started at the beginning of the day and continued for at least two hours. Coding was 

completed in 30-minute cycles (i.e., 20-minute of observing videos and then 10-minutes 

coding). Observers assigned scores based on teacher-child and peer-peer interactions in the 

classroom, with particular emphasis on the teachers.   

Both the Toddler and the Pre-K CLASS assessments were used as baseline measures. It 

is worthy to note that Washington State is the first state to incorporate the Toddler CLASS into 

the Quality Rating and Improvement System quality standards, as well as to use the CLASS in 
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FCC settings. Since the CLASS has not yet been fully developed for infant classrooms, the 

CLASS measure was only administered in preschool and toddler classrooms and in FCC by the 

UW team. Infant classrooms were not observed using the CLASS. 

Table 2 

 

Pre K CLASS Dimensions and Definitions 

 

Dimension Definition 

Positive Climate Reflects the emotional connection between the teacher and 

students and among students and the warmth, respect, and 

enjoyment communicated by verbal and nonverbal 

interactions. 

Negative Climate Reflects the overall level of expressed negativity in the 

classrooms; the frequency, quality, and intensity of teacher 

and peer negativity are key to this scale. 

Teacher Sensitivity Encompasses the teacher’s awareness of and 

responsiveness to student’s academic and emotional needs; 

high levels of sensitivity facilitate student’s ability to 

actively explore and learn because the teacher consistently 

provides comfort, reassurance and encouragement. 

Regard for Student Perspectives Captures the degree to which the teacher’s interactions with 

the students and classroom activities place an emphasis on 

student’s interests, motivations, and points of view and 

encourage student responsibility and autonomy. 

Behavior Management Encompasses the teacher’s ability to provide clear 

behavioral expectations and use effective methods to 

prevent and redirect misbehavior. 

Productivity Considers how well the teacher manages instructional time 

and routines and provides activities for students so that they 

have the opportunity to be involved in learning activities 

Instructional Learning Formats Focuses on the ways in which the teacher maximizes 

student’s interest, engagement, and ability to learn from 

lessons and activities 

Concept Development Measures the teacher’s use of instructional discussions and 

activities to promote student’s higher-order thinking skills 

and cognition and the teacher’s focus on understanding 

rather than on rote instruction. 

Quality of Feedback Assesses the degree to which the teacher provides feedback 

that expands learning and understanding and encourages 

continued participation 

Language Modeling Captures the quality and amount of the teacher’s use of 

language-stimulation and language-facilitation techniques 
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 The Combined CLASS for FCC.  FCC are distinct from child care centers (CCC)  in 

that children of various ages are often present together in FCC settings. For the Seeds 2010-

2011 field test, this difference between FCC and CCC necessitated a measure of provider-child 

interactions that could be sensitive to the developmental needs of children in both the toddler 

and preschool years. A major underlying principle of the CLASS is that the domains and 

dimensions defining quality are common across age levels, yet the behavioral manifestations are 

particular to certain age groups (Pianta et al., 2008).  In keeping with this theoretical 

framework, the dimensions from the Pre-K and Toddler versions of the CLASS were combined 

into an eleven-dimension instrument for use in FCC participating in the Seeds study. A 

preliminary step was taken to assess the similarities between the Pre-K and Toddler versions at 

the level of the behavioral indicators for each dimension.  The general procedure involved 

comparing corresponding dimensions from the Pre-K and Toddler versions, and determining 

which were identical and which were uniquely focused on the needs of either the preschool or 

toddler age.  

 Within the Emotional Support domain, it was found that the indicators within Positive 

Climate, Negative Climate, Teacher Sensitivity, and Regard for Student Perspectives (or Child 

Perspectives for the Toddler version) were identical.  Therefore, in observing and scoring these 

dimensions, observers gave equal consideration of the experiences of both the toddlers and 

preschoolers when producing a single rating for each dimension.  The ratings for each of these 

dimensions were averaged together to yield a score for the Emotional Support domain.   

 Within the Classroom Organization domain, it was determined that Behavior 

Management of the Pre-K version and Behavior Guidance of the Toddler version are parallel in 

assessing the establishment of clear behavioral expectations and management of misbehavior.  

Therefore, observers provided a single rating on a dimension termed Behavior Management to 
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reflect the experiences of both preschoolers and toddlers.  It was determined that the 

Productivity and Instructional Learning Formats dimensions are specific to preschoolers; thus, 

ratings provided for these dimensions reflected only the experiences of the preschoolers.  To 

obtain a score for the Classroom Organization domain, the ratings for Behavior Management, 

Productivity and Instructional Learning formats were averaged together.   

 Lastly, within the Instructional Support domain, it was determined that the Concept 

Development dimension applied only to preschoolers and the Facilitation of Learning and 

Development dimension pertained only to toddlers.  Therefore, these dimensions were rated 

exclusively for their respective age groups.  The indicators within the Quality of Feedback and 

Language Modeling dimensions were identical and thus one rating was provided for each to 

represent the experiences of both preschoolers and toddlers.  The ratings for Facilitation of 

Learning and Development, Concept Development, Quality of Feedback and Language 

Modeling were averaged to produce a score for the Instructional Support domain. As noted 

above, videos of FCC were taken so that the appropriate CLASS measure for the age-groups 

represented in each video could be scored by the UW team. 

CLASS videos. Since the CLASS is a newly released measure, the capacity to collect 

this information on a wide scale with live observers was underdeveloped in local communities. 

Therefore, 91 CCC and/or FCC environments were videotaped so that a trained team of coders 

at the UW could score the videos. These videos were: only used by specific members of the UW 

team to code for the CLASS component of the Seeds score; were not labeled with information 

about which community or center they were tied to; were kept in a secure location; and will be 

destroyed in accordance with the UW IRB (Human Subjects) protocol. Videos of each 

preschool and toddler classroom as well as FCC were taken in line with an established protocol 

so that a coding team could score appropriate versions of the CLASS. Videographers were 
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recruited for each site and were trained on the pocket video camera and microphone. Extensive 

training notes were also provided on a project website. Trained observers visited classrooms for 

live coding rather than videotaping when this was requested by programs and approved by 

Thrive and DEL.  This was done on two occasions for Somali FCC in order to honor the 

cultural values of providers who were uncomfortable with being filmed.  

CLASS video quality. CLASS video coders rated the quality of each video after viewing 

to determine the utility of the video for coding purposes. The ratings were on a 7-point scale 

with 7 being perfect. There were 141 videos that were scored in terms of their quality. Not all of 

these videos were formally included in our CLASS analyses, as for example the video may have 

been replaced by one of higher quality. Forty three videos were viewed for the Combined 

CLASS, 50 for the Toddler CLASS, and 48 for the Toddler CLASS. Across all types of 

providers, the mean score was 5.50, the standard deviation was 1.44, and the range was from 1 

to 7. For FCC, the mean score was 5.81, the standard deviation was 1.72, and the range was 

from 1 to 7. For preschool classrooms, the mean score was 5.40, the standard deviation was 

1.54, and the range was from 1 to 7. For toddler classrooms, the mean score was a 5.31, the 

standard deviation was 0.99, and the range was from 3 to 7. Twenty-one of the total videos were 

rated for quality by two coders. Of these ratings, 67% were in exact agreement and the 

remaining 33% agreed within one point.  

CLASS reliability. In order to be included as a CLASS coder for either the Toddler or 

Preschool CLASS, coders had to score above an 80% during training across five videos; across 

those videos they could not have more than two disagreements in the same dimension. Coders 

also had to be at least 80% reliable on a video from the field with a gold standard coder, who 

had experience scoring in the field. There were six Preschool CLASS video coders who met 

these criteria. Across the six coders, the mean agreement was 87%, the standard deviation was 
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0.08, and the range was from 80% to 100% agreement. There were five Toddler CLASS coders 

who met these criteria. Across the five coders, the mean agreement was 90%, the standard 

deviation was 0.06, and the range was from 88% to 100% agreement. One coder was at 75% 

agreement on the first video but was at 100% agreement on a second video. The average of the 

two videos, 88%, was used in the reported numbers above.  When coding FCC serving both 

preschool and toddler age children, coders used the Combined CLASS described above.  Both 

of the Combined CLASS coders met these criteria and were in 90% agreement with each other.    

Environment Rating Scales (ERS). Efforts were taken to collect the CLASS videos 

and ERS measures at the same time. There were three Environment Rating Scales used in the 

Seeds to Success program. The Early Childhood Environment Rating Scale-Revised (ECERS-

R, Harms, Clifford & Cryer, 2005) assessed group programs for preschool-kindergarten aged 

children, from two through five years of age. The total scale consisted of 43 items. The 

Infant/Toddler Environment Rating Scale-Revised (ITERS-R, Harms, Cryer & Clifford, 2006) 

assessed group programs for children from birth to 2½ years of age. The total scale consisted of 

39 items. The Family Child Care Environment Rating Scale-Revised (FCCERS-R, Harms, 

Cryer & Clifford, 2007) assessed FCC conducted in a provider’s home. The total scale consisted 

of 38 items.  The ERS is a widely used instrument for examining program quality.  The 

instrument measures the following aspects of classroom quality: 

 Space and Furnishings (e.g., furnishings for relaxation and comfort, room 

arrangement for display), 

 Personal Care Routines (e.g., greeting/departing, safety practices), 

 Language-Reasoning (e.g., presence/quality of books and pictures encouraging 

children to communicate), 

 Activities (e.g., fine motor, art, promoting acceptance of diversity), 
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 Interaction (e.g., supervision of children, interactions among children),  

 Program Structure (e.g., schedule, group time, provisions for children with 

disabilities), and  

 Parents and Staff (e.g., parent involvement, provisions for staff, supervision) 

Trained observers visited early learning environments to conduct a live scoring of the 

appropriate version of the ERS and were instructed to spend at least three hours in each child 

care classroom/FCC while coding. During the observation a paper scoring sheet was used.  

Scores were then entered into a secure online survey form and the paper scoring sheet was 

mailed back to the UW team in a self-addressed stamped envelope. This was done so that the 

scores could be cross-referenced to ensure that multiple copies of the data existed to prevent 

against any loss of data (i.e., lost in the mail).  

ERS reliability. For the ERS measures, training and reliability checks were completed 

between 11/17/09 and 11/1/10. This timeline reflects the fact that a large portion of the ERS 

data collection team was populated by returning raters from the first year of the Seeds field test 

who were trained at the onset of data collection and merely required a reliability check after 

they completed 10 observations. Consistent with the ERS protocol from year one, reliability 

checks were completed on at least one of the ERS measures for each coder. The authors of the 

ERS measures completed some of the reliability trainings while the UW trainer completed 

others. Across these trainings and reliability checks, the mean ERS agreement was 93%, the 

standard deviation was 0.02, and the range was between 89 to 98%. For the ECERS-R, the 

mean ERS agreement was 91%, the standard deviation was 0.02 and the range was between 88 

to 95%. For the ITERS-R, the mean ERS agreement was 94%, the standard deviation was 0.02 

and the range was between 88 to 97%. For the FCCERS-R, the mean ERS agreement was 93%, 

the standard deviation was 0.04 and the range was between 88 to 97%. 
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 Seeds to Success Self-Assessment Questionnaire and Documentation Guide 

(SAQDG).  This document was developed by DEL and Thrive and completed by CCC directors 

and FCC owners with the support of coaches during baseline and follow-up data collection. 

This document was organized by Seed Level and within each Seed Level it was organized by 

Standard Area (see Appendix C). The purpose of this document was to collect detailed 

information on whether each standard was met and to provide documentation examples which 

correspond to index numbers in the Seeds to Success Quality Standards. Seeds coaches worked 

with child care directors and FCC owners to complete the SAQDG, which included providing 

documentation by creating a document portfolio. Answers were then verified by a second coach 

based on the documentation provided and entered into the Efforts to Outcomes (ETO) 

database.
4
 The UW team accessed the SAQDG information entered by the second coach from 

ETO and printed it out for the provider file. The UW team did not have access to the document 

portfolio. Therefore, the portfolio information was used by the second coach coder but not by 

the UW team to cross-reference answers.  

Professional Development and Training Survey (PDTS). Each director/FCC owner 

completed this survey to provide information on the education and experience of the 

director/owner, lead teaching staff, and assistant teaching staff(see Appendix D; Appendix E). 

The PDTS was completed by providers with coach support as needed, and were mailed back to 

the UW team in self-addressed stamped envelopes by site coordinators. The UW team used 

these surveys to determine the Seed Rating for the Professional Development and Training 

                                                        
4 Thrive by Five contracted with Social Solutions, a provider of performance management software, to develop a web-based 

data system for the Seeds modified field test. Social Solutions developed a data system using its Efforts to Outcomes (ETO™) 

software. ETO Software is being used by Site Coordinators and Coaches in each the 5 participating Seeds communities and is 

designed to track provider assessment data and participation efforts, including progress toward goals and types of professional 

development supports accessed. Coaches use ETO to track the time spent with providers during coaching visits; the mode of 

coaching delivery (including one-on-one, group, email, or telephone); and the quality standards area within a QIP they worked 

on. 
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quality standard area, and entered the information into the ETO database and the paper cover 

sheet. 

Seed Ratings. A file for each provider was created that included the ERS score sheet(s), 

the CLASS score sheets(s), the PDTS and the SAQDG. Seeds raters used this file to score the 

appropriate section of the Seeds to Success Quality Standards Coding Document for each type 

of indicator (or row in the document) based on the decision rules created by a supervisory team 

from UW, Thrive and DEL. Printer friendly versions of the Seeds to Success Quality Standards 

Coding Document were printed out and scored for each provider by two independent coders. 

Reliability rates across the two coders ranged from 93% to 100% across all the items that were 

scored for each type of provider, the mean rate of agreement was 99% and the standard 

deviation was 0.02. A third coder resolved disagreements, sometimes in consult with Thrive and 

DEL, before scores were finalized.  

Data Sources  

Supporting measures. For the CLASS measure, early learning environments received 

Likert-scores, ranging from 1 to 7, for different dimensions of classroom quality, including the 

emotional and instructional support provided for young children and classroom organization 

and management. For the ERS, classrooms received an overall quality score that was also based 

on a Likert-scale, with scores ranging from a 1 to a 7. The SAQDG was comprised of 73 

questions about Curriculum and Learning Environments, Professional Development and 

Training, Family and Community Partnerships, and Leadership and Management Practices. The 

PDTS was comprised of a total of 11 questions for FCC and 28 questions for CCC directors and 

teachers, although the latter number fluctuated depending on how many teachers were employed 

by the provider or assessed as part of the Seeds program. For FCC, there were 10 questions 

pertaining to education and one question pertaining to experience. For CCC, there were 13 
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questions for CCC directors (12 pertaining to education and one pertaining to experience), eight 

questions for CCC lead teachers (seven pertaining to education and one pertaining to 

experience) and nine questions for assistant teachers (eight pertaining to education and one 

pertaining to experience. 

Seed Ratings. The Seeds Ratings included four quality standard areas: Curriculum and 

Learning Environment, Professional Development and Training, Family and Community 

Partnerships, and Leadership and Management Practices. Each standard area consisted of 

indicators that contained items.
5
 For FCC there was a total of 108 items: 36 for Curriculum, 

eight for Professional Development, 24 for Family and Community Partnerships and 40 for 

Leadership and Management Practices. For CCC there were a total of 120 items:  36 for 

Curriculum, 20 for Professional Development, 24 for Family and Community Partnerships and 

40 for Leadership and Management Practices. Information from CLASS and ERS scores for 

each provider informed items in the Curriculum and Learning Environment. Information from 

the PDTS informed items under Professional Development and Training. Information from the 

SAQDG informed items in Curriculum and Learning Environments, Professional Development 

and Training, Family and Community Partnerships, and Leadership and Management Practices.  

Participant Sample 

As mentioned above, the baseline sample included 93 early learning and care 

environments from five communities in Washington State:  Spokane, Clark, and Kitsap 

Counties, and East Yakima and White Center communities. Providers were recruited and 

consented by local site coordinators within each community. Each site was tasked with 

recruiting 10 CCC and 10 FCC, with preference to facilities providing year-round care as well 

                                                        
5 See the Seeds to Success Quality Standards for more specific information about each item: 

http://www.del.wa.gov/publications/elac-qris/docs/SeedstoSuccess_QualityStandards.pdf 

 

http://www.del.wa.gov/publications/elac-qris/docs/SeedstoSuccess_QualityStandards.pdf
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as care for infants and toddlers. There are a total of 20 providers in East Yakima (10 FCC and 

10 CCC), 19 providers in White Center (nine FCC and 10 CCC), 20 providers in Spokane (10 

FCC and 10 CCC), 19 providers in Clark (nine FCC and 10 CCC), and 15 providers in Kitsap 

(five FCC and 10 CCC).  In total there were 43 FCC and 50 CCC; 27 of the FCC and 31 of the 

CCC were participants in year one of the Seeds to Success field test, though services varied 

across communities.
6
 

  The CCC ranged in size with the smallest having two classrooms and the largest with 

11, the mean CCC size was 5.58 classrooms with a standard deviation of 2.20. Community 

means and standard deviations can be seen in Table 3.  

 Information from the application data indicates that there are a large number of 

programs that report serving children with special needs. Seventy five percent (70/93) of all 

programs report serving children with special needs:  53% (23/43) of all FCC, and 94% (47/50) 

of all CCC. Of those programs serving children with special needs 84% (59/70) report that those 

children have behavior issues:  74% (17/23) of FCC and 89% (42/47) of CCC. Sixty-nine 

percent of all programs (82% of CCC and 53% of FCC) reported serving children who speak 

languages other than English.  Spanish was the most commonly reported language spoken  

(62%).  Eighty-nine percent of participating programs (96% of CCC and 81% of FCC) reported 

serving children who receive some form of subsidy. 

 

 

 

 

                                                        
6 The Washington State Department of Early Learning QRIS Annual Report providers for more specific information about how 

each community was involved with Seeds during 2009-2010 http://www.del.wa.gov/publications/elac-

qris/docs/SeedsFY2010FinalReport.pdf 

 

http://www.del.wa.gov/publications/elac-qris/docs/SeedsFY2010FinalReport.pdf
http://www.del.wa.gov/publications/elac-qris/docs/SeedsFY2010FinalReport.pdf
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Table 3  

Descriptive Statistics for Program Size by Number of Classrooms 

Community M SD 

East Yakima 4.30 1.42 

Clark 5.60 1.90 

Kitsap 5.50 2.76 

White Center 5.50 2.07 

Spokane 7.00 2.16 

 

 

Preliminary Descriptive Information at Baseline 

Seeds Ratings at Baseline 

Seeds ratings. The mean Seeds Rating across the entire sample was 1.04
7
, the standard 

deviation was 0.25 and the range was from a 1 to a 3 (see Figure 1). For FCC, the mean Seeds 

Rating was 1.00 (see Figure 2). The standard deviation, 0.00, reflects the fact that there was no 

range; all scores were a 1. For CCC, the mean Seeds Rating was 1.08, the standard deviation 

was 0.34 and the range was from a 1 to a 3 (see Figure 3). For Clark, East Yakima, Kitsap and 

Spokane communities, the mean Seeds Ratings were 1.00 and the standard deviations were 

0.00. As the scores were all a 1, there was no range in scores. The data for these communities 

was examined independently but the analyses yielded similar results. For the White Center 

community, the mean Seeds Rating was 1.21, the standard deviation was 0.54, and the range 

was from a 1 to a 3. Table 4 lists descriptive statistics on each of the four standard areas across 

all communities (see Figures 4-7). Table 5 lists the descriptive statistics on each of the four 

standard areas across all communities for FCC (see Figures 8-11) and CCC (see Figures 12-15). 

                                                        
7 It is important to note that 54% of the providers were not ready for the Seeds program and were considered to be at a 

provisional status.  This was not factored into our analyses because we assumed that providers will achieve this status by the end 

of the first year.  Therefore, the mean Seeds ratings reported here overestimate of the quality of early learning and care 

represented in our sample. 
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Figure 1. Seeds scores by level across both Family Child Care and Center Child Care providers.  

 

 

 Figure 2.  Seeds scores by level for Family Child Care providers.  

 



 20 

 
 

Figure 3.  Seeds scores by level for the Center Child Care providers.  

 

Table 4 
 
Descriptive Statistics On Each Of The Four Standard Areas Across All Communities 

Standard Area M SD 

Curriculum & Learning Environment 1.33 0.66 

Professional Development 1.91 0.97 

Family and Community Partnerships 1.19 0.54 

Leadership and Management Practices 1.22 0.55 

 

 

Figure 4. Seeds scores by level for the Curriculum and Learning Environment standard area 

across both Family Child Care and Center Child Care providers.   
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Figure 5. Seeds scores by level for the Professional Development and Training standard area 

across both Family Child Care and Center Child Care providers. 

 

 

 

Figure 6. Seeds scores by level for the Family and Community Partnerships standard area 

across both Family Child Care and Center Child Care providers. 
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Figure 7. Seeds scores by level for the Leadership and Management Practices standard area 

across both Family Child Care and Center Child Care providers.    

 

Table 5 

Descriptive Statistics on Each of the Four Standard Areas Across All Communities for Each 

Type of Care 

 

 

 Child Care 

Center 

 Family Child 

Care 

Standard Area  M SD  M SD 

Curriculum & Learning Environment  1.34 0.56  1.33 0.78 

Professional Development  1.70 0.93  2.16 0.97 

Family and Community Partnerships  1.30 0.68  1.07 0.26 

Leadership and Management Practices  1.36 0.69  1.05 0.21 
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Figure 8. Seeds scores by level for the Curriculum and Learning Environment standard area for 

Family Child Care providers.   

 

 

Figure 9. Seeds scores by level for the Professional Development and Training standard area for 

Family Child Care providers. 
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Figure 10. Seeds scores by level for the Family and Community Partnerships standard area for 

Family Child Care providers. 

 

 

 

Figure 11. Seeds scores by level for the Leadership and Management Practices standard area for 

Family Child Care providers.    

 



 25 

 

Figure 12. Seeds scores by level for the Curriculum and Learning Environment standard area 

for Center Child Care providers.   

 

 

 

Figure 13. Seeds scores by level for the Professional Development and Training standard area 

for Center Child Care providers. 
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Figure 14. Seeds scores by level for the Family and Community Partnerships standard area for 

Center Child Care providers. 

 

 

Figure 15. Seeds scores by level for the Leadership and Management Practices standard area for 

Center Child Care providers.    

 

 Provisional Seed Ratings. For the baseline report, there were a number of programs 

that did not meet the basic requirements for inclusion in the Seeds program and these providers 

were given a provisional Seed rating at baseline. More specifically, these providers did not 

report (1) meeting with families to learn about culture, languages, family structure and goals for 
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enrolled children, (2) providing families with information about transitions between home and 

child care environments, various child care settings and between child care and school, or (3) 

having a copy of the WA State Early Learning and Development Benchmarks on hand. There 

were 50 such cases across the entire sample: 10 in Clark (six CCC, four FCC), 14 in East 

Yakima (six CCC, eight FCC), four in Kitsap (two CCC, two FCC), six in White Center (one 

CCC, five FCC), and 16 in Spokane (seven CCC, nine FCC). Twenty-two of the provisional 

cases were in CCC and 28 were in FCC. 

CLASS Ratings at Baseline 

Pre-K CLASS. A total of 50 preschool childcare classrooms were assessed with the 

CLASS Pre-K Observation by trained and reliable coders. Table 6 provides the descriptive 

statistics for each domain of the Pre-K CLASS, and the dimensions within.  Each domain is 

described further and sample scores provided in the following sections.  

Table 6 

 

Descriptive Statistics of Pre K CLASS Domains and Dimensions for Center Preschool 

Classrooms  

 

Domain/Dimension M SD 

Emotional Support  5.22 0.78 

     Positive Climate 5.20 1.01 

     Negative Climate
a 

1.38 1.10 

     Teacher Sensitivity 4.94 1.10 

     Regard for Student Perspectives 4.20 1.10 

Classroom Organization 4.50 0.90 

     Behavior Management 4.96 1.16 

     Productivity 4.46 1.03 

     Instructional Learning Format 4.08 1.07 

Instructional Support  3.33 1.27 

Concept Development 2.62 1.43 

     Quality of Feedback 3.22 1.54 

    Language Modeling 4.16 1.23 

Note. Domains are Emotional Support, Classroom Organization, and Instructional Support. 

Corresponding dimensions are listed under each domain. 
a
Negative Climate is reversed scored for averaging Emotional Support Domain 
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 Emotional Support. On the Emotional Support domain of the CLASS Pre K, classrooms 

scored in the mid range of the 7 point scale. Average quality was 5.22, with a majority of 

classrooms rated in the mid range (3, 4, or 5 points; see Figure 16).  None of the classrooms 

scored in the low range (1 or 2 points) with scores ranging from 3.75 to 6.75.   

 

Figure 16. Percentage of  CCC providers serving preschoolers rated 1-7 on Emotional Support 

Domain and dimensions of the CLASS Pre-K Observation. 
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Classroom Organization.  On the Classroom Organization domain of the CLASS Pre K, 

classroom scored in the mid range of the 7-point scale. Average quality was 4.5 with a majority 

of classrooms rated in the mid range (3,4 or 5 points; see Figure 17).  Scores ranged from 2.67 

to 6.33.  

 

Figure 17.  Percentage of preschool classrooms rated 1-7 on Classroom Organization Domain 

and dimensions of the CLASS Pre-K Observation.   
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 Instructional Support. On the Instructional Support domain of the CLASS Pre K, 

classrooms scored at the low end of the mid range. Average quality was 3.22 with a majority of 

the classrooms rated in the mid range (3,4 or 5; see Figure 18).  None of the classrooms scored 

in the high range. Scores ranged from 1.00 to 5.67.  

 The domains and dimensions used by the CLASS to define and assess classroom quality 

are common across toddlers and preschoolers, but the ways these dimensions are manifested are 

specific to particular developmental levels, so the practices may shift depending on children’s 

age and development.  Because toddlers are developmentally different than preschoolers, the 

Toddler CLASS was used for assessing quality in classrooms serving children ages 18 months 

to three years.    

 

Figure 18.  Percentage of preschool classrooms rated 1-7 on Instructional Support domain and 

dimensions of the CLASS Pre-K Observation.   
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Toddler CLASS. The Toddler CLASS, like the Pre-K CLASS, measures three broad 

domains of teacher-child interactions:  Emotional Support, Classroom Organization, and 

Instructional Support. These three domains are comprised of eight specific dimensions of 

teacher-child interactions:  Positive Climate, Negative Climate, Teacher Sensitivity, Regard for 

Child Perspectives, Behavior Guidance, Facilitating Learning and Development, Quality of 

Feedback, and Language Modeling.  A total of 45 toddler childcare classrooms were assessed 

with the Toddler CLASS Observation. Table 7 provides the descriptive statistics for each 

domain of the Toddler CLASS, and the dimensions within.  Each domain is further described in 

the next section.  

Table 7 

 

Descriptive Statistics of Toddler CLASS for Center Toddler Classrooms  

 

Domain/Dimension M SD 

Emotional Support  5.01 0.86 

     Positive Climate 4.93 1.20 

     Negative Climate
a 

1.43 0.72 

     Teacher Sensitivity 4.60 1.10 

     Regard for Student Perspectives 4.51 1.22 

Classroom Organization 4.67 1.19 

     Behavior Guidance 4.67 1.19 

Instructional Support  3.37 0.84 

     Facilitation of Learning & Development 3.33 0.99 

     Quality of Feedback 3.33 0.99 

    Language Modeling 4.08 0.92 

Note. Domains are Emotional Support, Classroom Organization, and Instructional Support. 

Corresponding dimensions are listed under each domain. 
a
Negative climate is reverse scored for averaging Emotional Support Domain. 
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Emotional Support. On the Emotional Support domain of the Toddler CLASS, 

classrooms scored at the high end of the mid range.  Average quality was 4.98, with a majority 

of the classrooms in the mid range (3,4 or 5; see Figure 19).   Across the domain, scores ranged 

from 3.25 to 6.50.  

 

Figure 19.  Percentage of CCC toddler classrooms rated 1-7 on Emotional Support Domain of 

the Toddler CLASS.   

 

Classroom Organization. Behavior Guidance, the single dimension within the 

Classroom Organization domain, encompasses the teacher’s ability to promote behavioral self-

regulation in children by using proactive approaches and providing clear behavioral 

expectations as well as support to prevent and redirect problem behavior. On the Classroom 

Organization domain, Toddler classrooms scored at the high end of the mid range. Average 

quality was 4.63, with scores ranging from 2.00 to 7.00 (see Figure 20).  
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Figure 20.  Percentage of CCC toddler classrooms rated 1-7 on Classroom Organization domain 

and dimensions of the Toddler CLASS.   
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 Instructional Support.  On the Instructional Support domain of the Toddler CLASS, 

classrooms scored at the low end of the -mid range, with a majority of the classrooms rated in 

the  mid range (3,4 or 5 points; see Figure 21). Scores ranged from 2.00 to 5.67; none of the 

classrooms were rated high.  

 In child care center classrooms and family child care facilities there may be children in 

mixed age groupings.  As this was the case in some of the Seeds to Success observed 

classrooms, we developed and used a combined CLASS instrument.  

 

Figure 21.  Percentage of CCC toddler classrooms rated 1-7 on Instructional Support domain 

and dimensions of the Toddler CLASS.   

 

 The combined CLASS for FCC.  The combined CLASS for FCC was created in order 

to evaluate children of various ages who were often present together in FCC, which necessitated 

a measure of provider-child interactions that could be sensitive to the developmental needs of 

children in both the toddler and preschool years. Thirty-four FCC were rated with the combined 

CLASS. Table 8 provides the descriptive statistics for each domain of the combined CLASS, 

and the dimensions within. 
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On the Emotional Support domain, FCC ratings were in the high mid range, with scores 

ranging from 5.00 to 6.75. Figure 22 displays the distribution of scores for Emotional Support 

received by FCC’s. On the Classroom Organization domain, FCC ratings were in the high mid 

range, with scores ranging from 3.67 to 7.00. Figure 23 displays the distribution of scores for 

Classroom Organization received by FCC. On the Instructional Support domain, FCC ratings 

were in the low mid range, with scores ranging from 1.75 to 4.50. Figure 24 displays the 

distribution of scores for Instructional Support received by FCC’s.  In addition to the CLASS 

observation ratings the Seeds to Success quality standards also incorporate ratings yielded from 

the collection of Environmental Rating Scale instruments.  

 

Table 8 

Descriptive Statistics of Combined CLASS Domains and Dimensions for Family Child Care 

Facilities (n=34)
a
  

 

Domain/Dimension M SD 

Emotional Support  5.79 0.46 

     Positive Climate 5.50 0.95 

     Negative Climate
b 

1.03 0.17 

     Teacher Sensitivity 5.47 0.70 

     Regard for Student Perspectives 5.24 0.84 

Classroom Organization 5.12 .77 

     Behavior Guidance/ Management 5.53 0.88 

     Productivity 5.53 1.14 

     Instructional Learning Format 4.29 1.20 

Instructional Support  2.79 .72 

     Facilitation of Learning & Development 2.59 1.09 

Concept Development 1.56 0.65 

     Quality of Feedback 2.97 1.27 

    Language Modeling 4.06 1.01 

Note. Domains are Emotional Support, Classroom Organization, and Instructional Support. 

Corresponding dimensions are listed under each domain. 
a
Nine FCCs were observed using the PreK or Toddler CLASS depending on age of children 

enrolled.  These scores are not included in this Table or Figures related to, but are included in 

the overall averages listed in Table 1 
b
Negative climate is reverse scored for averaging Emotional Support Domain. 
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Figure 22.  Percentage of Family Child Care rated 1-7 on Emotional Support domain and 

dimensions of the Combined CLASS.   

 

Figure 23. Percentage of Family Child Care rated 1-7 on Classroom Organization Support 

domain and dimensions of the Combined CLASS.   
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Figure 24. Percentage of Family Child Care rated 1-7 on Instructional Support domain and 

dimensions of the Combined CLASS.   

 

Environmental Rating Scale Ratings at Baseline 

    The mean overall ITERS-R score for the entire sample of 76 infant and toddler CCC 

classrooms was 3.84, with a standard deviation of 1.00.  The lowest overall ITERS score was a 

1.78 and the highest a 6.08.   With a mean of 2.60 and a standard deviation of 0.97, the Personal 

Care Routines Subscale was rated the lowest. Provisions for Parents and Staff was rated highest 

with a mean score of 4.80, and a standard deviation of 1.25. Table 9 provides the descriptive 

statistics for the overall ITERS-R scores and subscale scores for the entire sample. 

The mean overall ECERS-R score for CCC classrooms across the entire sample of 50 

classrooms was a 4.29, with a standard deviation of 1.01.  The lowest score was a 2.21 and the 

highest was a 5.78.  The Personal Care Routines Subscale was rated the lowest, with a mean 

score of 2.98, with a standard deviation of 1.01, and Provisions for Parents and Staff was rated 

highest, with a mean score of 4.80 and a standard deviation of 1.25. Table 10 provides the 

descriptive statistics for the overall ECERS-R scores and subscale scores for the entire sample. 
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Forty-three FCC settings were rated using the FCCERS-R.  Table 11 provides the 

descriptive statistics for the overall FCCERS-R scores and subscale scores.  The mean score 

was 3.92, with a standard deviation of 1.00.  The lowest score was a 2.11 and the highest was a 

6.38. The Personal Care Routines Subscale was rated the lowest, with a mean score of 2.67 and 

a standard deviation of 1.05. The Interactions subscale was rated highest with a mean score of 

5.19 and a standard deviation of 1.52.   Table 1 provides the descriptive statistics for the overall 

ERS, CLASS and Seeds ratings scores across the entire sample.  

While the CLASS Pre K and ERS do not have normative data, both instruments have 

been used widely in several large scale studies.  The mean scores for both measures fall within 

or above the ranges reported in these studies (see Table 12). It is noteworthy when comparing 

theses ERS scores with those from other studies, that the parent and staff subscale was included 

in our analyses but may not have been in other studies.  

Table 9 

 

Descriptive Statistics for Infant and Toddler Classrooms (n=76) on ITERS-R Overall Score and 

Subscales Across Entire Sample 

 

Subscale M SD 

Overall ITERS-R 3.84 1.00 

Space and Furnishings 3.97 1.31 

Personal Care Routines 2.60 0.97 

Listening and Talking 4.11 1.65 

Activities 3.17 1.07 

Interaction 4.63 1.62 

Program Structure 3.57 1.48 

Parents and Staff 4.80 1.25 
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Table 10 

 

Descriptive Statistics for Preschool Classrooms (n=50) on ECERS-R Overall Score and 

Subscales Across Entire Sample 

 

Subscale M SD 

Overall ECERS-R 4.29 1.01 

Space and Furnishings 3.97 1.31 

Personal Care Routines 2.60 0.97 

Language –Reasoning 4.11 1.65 

Activities 3.17 1.07 

Interaction 4.63 1.62 

Program Structure 3.57 1.48 

Parents and Staff 4.80 1.25 

 

Table 11 

Descriptive Statistics for Family Child Care Facilities (n=43) on FCCERS-R Overall Score and 

Subscales Across Entire Sample 

  

Subscale M SD 

Overall FCCERS-R 3.92 1.00 

Space and Furnishings 3.76 1.33 

Personal Care Routines 2.67 1.05 

Listening and Talking 4.54 1.44 

Activities 3.27 1.45 

Interaction 5.18 1.54 

Program Structure 5.08 1.61 

Parents and Staff 5.15 1.13 
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Table 12 

Mean Scores for ERS and CLASS Measures from Multiple Studies 

Study ERS Overall 

CLASS 

Emotional 

Support Domain 

CLASS  

Classroom 

Organization 

Domain 

CLASS 

Instructional 

Support Domain 

 

Seeds Fall 2010
a 

 

 

3.99 5.10 4.56 3.35 

Seeds 2009-

2010 

(N=63) 

 

5.10    

Colorado 

Qualistar 2008 

(N=41)
b 

 

4.21    

Seattle Early 

Learning 

Network 2009 

(N=39)
c 

 

4.06    

SWEEP/Multi-

State Study 

2005 (N=694)
d 

 

3.8 5.5 4.46 2.03 

Head Start 

FACES 2010 

(N=41)
e 

 

3.58   1.9 

a
ERS for returning providers from 2009-2010 in East Yakima and White Center were collected 

in Spring 2010 and were used in our analyses. 
b
Zellman & Pearlman(2008) 

c
Joseph (2009) 

d
Early et al. (2005) 

e
Administration for Children and Families (2010) 

 

Discussion 

 Utilizing multi-method data from a five community sample of family child care facilities 

and child care centers, this study extends existing information on the quality of nonparental 

child care in Washington State.  It is important to keep in mind this is not a random sample and 
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represents providers that have been included in a QRIS initiative for an extended period of time 

and so should not be considered a representative sample for WA State. In this evaluation, we 

tested the feasibility of implementation of the full examination of quality across all four Seeds 

to Success standard areas, including more closely examining the nature of teacher child 

interactions by adding the CLASS observation to the Curriculum and Learning standard area.   

 Provisional status.  At baseline, 54% of participating programs did not meet the basic 

requirements for inclusion in the Seeds program and these providers were given a 1-Provisional 

Seeds rating at baseline. As a score lower than a 1 was not possible in the rating framework, in 

our analyses these programs were considered a 1. Therefore, the baseline ratings are potentially 

inflated. Three indicators need to be addressed by programs in order to remove the provisional 

status:  (1) meeting with families to learn about culture, languages, family structure and goals 

for enrolled children, (2) providing families with information about transitions between home 

and child care environments, various child care settings and between child care and school, or 

(3) having a copy of the WA State Early Learning and Development Benchmarks on hand.  It 

will be important to include in the spring analysis the percentage change in provisional status 

along with changes in Seeds Ratings because it is possible that programs will improve by 

addressing these three indicators and graduating from a provisional state. Such improvements 

would not be tracked in the quantitative analysis.   It is also important to note that using the full, 

four standard areas to comprise ratings may have resulted in some programs in White Center 

and East Yakima receiving a lower Seeds Rating than in year one of the modified field test(only 

White Center and East Yakima received Seed Ratings in year one).  

 ERS and CLASS at Baseline.  While overall Seeds Rating scores are low, and a majority 

of programs have provisional status, the ERS and CLASS data are in the mid-range for quality.  

In some cases these scores trend higher than baseline scores from year one of the modified field 
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test.  For example the FCCRS scores reported here (3.9) are one point higher than baseline in 

year one (2.9).  One obvious explanation for these higher scores is that many of the participating 

programs were continuing from last year.  That is, many of the programs received coaching and 

other professional development opportunities and supports prior to receiving the baseline 

ratings included in this evaluation.   

 Instrument Redundancy.  This year the modified field test included two measures of 

classroom quality.  Utilizing both measures allowed for a broader and deeper examination of 

classroom quality, but the time involved in using both assessments with trained and reliable 

observers may not be feasible at scale up.  It is also possible that the two measures are 

redundant.  For example, does a factor of the ERS duplicate the Emotional Support domain of 

the CLASS?  Future analyses will examine this question to help further refine the standards.   

 Program Reports of Children Requiring Specialized Care. In our analysis of the 

application data, we found a substantial number of programs reporting that they served children 

with special needs and children with behavior issues. More specifically, 75% of programs 

reported serving children with special needs and 84% of programs serving children with special 

needs reported behavior issues with those children. During the final report, it will be important 

to examine whether professional development initiatives in 2010-2011 addressed this need.  

Conclusion 

 This report provides important additional information on child care quality in 

Washington State. Overall, our baseline results highlight the need for policy and programmatic 

efforts to support providers to improve early care and education for young children and 

families.  This baseline data suggests that children are cared for in programs with warm and 

responsive providers, but in programs also characterized by interactions that are low in feedback 

loops, scaffolding for children who are having a hard time understanding a concept, queries that 
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prompt children to explain their thinking; discussion and activities that encourage analysis and 

reasoning, integrating concepts, and advanced language modeling.  

 This study has several strengths. One is the sampling of family child care facilities and 

child care centers across five different communities.  Moreover, our study enhances and refines 

the quality lens adopted by the Seeds initiative by incorporating additional standard areas and 

well validated, reliable measures to look more broadly and deeply at current early care and 

education practice.  It is important to note that we are breaking new ground by incorporating the 

use of the CLASS 

 It is also important to point out the limitations of this study.  As in all non-experimental 

work without a comparison group, we will not be able to draw causal conclusions about the 

impact of the Seeds to Success program on quality improvement.  Therefore we will remain 

mindful that any change in Seeds scores from baseline to spring could be due to selection or 

other unmeasured variables.   Finally, we use the term “quality” to describe care that has been 

empirically associated with positive child outcomes.  The Seeds to Success standards have been 

carefully selected to reflect the certain characteristics of child care facilities that support 

children’s positive development. Yet, it is important to note that a limitation of this study is the 

lack of child outcome measures. That is, we will not be able to directly link the Seeds ratings to 

improved child outcomes.  Such future research will allow further refinement of standard 

ratings and quality improvement efforts. 

Beginning in April 2011, we will begin collecting post Seeds rating data and conducting 

further analyses.  Additionally, we will be collecting qualitative data from a small subset of 

participating programs to understand more deeply how the Seeds to Success initiative impacts 

providers and parents.  This mixed methods evaluation will be reported on in summer 2011.  
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Appendix A 

 

Seeds to Success Quality Standards Coding Document 
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Appendix B 

 

Example of Completed Seeds Quality Standards Coding Document 

 

 



 49 



 50 



 51 

 
Appendix C 

 

Self-Assessment Questionnaire and Documentation Guide 
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Appendix D 

 

Professional Development and Training Survey for Family Care Centers 
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Appendix E 

 

Professional Development and Training Survey for Child Care Centers  
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